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Proactive and reactive agency
Decolonisation
A B S T R A C T
The #FeesMustFall movement focused on the financial struggles of historically disadvantaged black students in
South Africa. However, if decolonisation is to go beyond national boundaries and to incorporate pan-African
visions fees must fall, not only in South Africa, but also for international students. Yet, international students and
their financial situations are often overlooked in discussions over fees as they are seen as foreigners, or as
privileged and seeking to reproduce advantage through international study. Although international fees cross-
subsidise national students, international students are seen as an export category rather than at the level of the
individual, so that the actual costs of study to the students is often ignored. This paper addresses that gap by
examining how international distance education students studying at the University of South Africa (UNISA)
navigate fees. We draw upon students’ narratives to highlight the proactive and reactive agency they deploy to
afford and manage fee payments. These quieter registers of everyday agency around fees demonstrate the en-
tanglement of national and international fees in higher education. In particular, we suggest that focusing on
international student fees raises important questions about whether lowering fees for higher education students,
one part of the decolonisation agenda, should be contained within national borders.
1. Introduction
The whole #FeesMustFall was more a South African thing. As an
international student I guess it’s a feeling where you just think that
maybe your voice won’t be heard enough. So, it seems or feels like
it’s a South African fight and us international students don’t ne-
cessarily have much say… although we would like the fees to fall,
you know. But yeah it doesn’t really feel like our voice will really
make a difference because we’re international students (Tendai,
woman from Zimbabwe).
Since the end of Apartheid, the economic challenges many poor black
students face and the way it impacts their studies has been a key policy
issue in South African higher education (Sehoole and Adeyemo, 2016).
From the mid-2000s to 2015, the contribution of tuition fees to
South African universities’ total income went up from 27% to 34%
(STATSA, 2016). The rising fees particularly impacted poor students, who
are overwhelmingly black, and culminated in the student-led #Fees-
MustFall movement in October 2015. The movement originated in the
#RhodesMustFall movement at the University of Cape Town, which fo-
cused on the demand to remove the statue of British colonialist, Cecil
Rhodes, from its campus, as they argued it stood for the history of racist
colonialism in the country (Booysen, 2016; Mbembe, 2015). The move-
ment soon spread across the sector, coalescing to the much larger demand
to decolonise the curriculum and then to reduce fees. Together these
aimed to make higher education more representative and accessible to the
needs of black students by changing the symbols, curriculum and fee
structure.
#FeesMustFall is the latest attempt to achieve equality of access to
higher education and has led to a discussion over the role of higher
education as a public good in South Africa (Luescher et al., 2017;
Naicker, 2016; Walker, 2018). The #FeesMustFall movement began as
an attempt to challenge the inequalities created by the rising fees and
falling government subsidies into national education, but the focus of
the intervention, both by its protagonists, and its intended beneficiaries,
was national students (Langa, 2017). As it has gained momentum it has
expanded to question the epistemic injustices that fees represent and
perpetuate, leading to a larger decolonisation movement in South
African higher education.
While #FeesMustFall and the decolonisation agenda has captured
public imagination, international students too have to pay fees. Yet, in
the academic literature, their fees have largely been analysed through
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the figure of the privileged international student (see e.g. Tannock,
2013), often studying at ‘world class’ institutions in the global north
(Findlay et al., 2012; Ma and Garcia-Murillo, 2017). Such studies
highlight how students seek distinction and the reproduction of ad-
vantage through international study (Prazeres et al., 2017; Tindal et al.,
2015; Waters, 2006). For governments, international study is an export
industry (Kwaramba, 2012; Marginson, 2011), while institutions treat
the students as cash cows (Robertson, 2011) so that international stu-
dent fees are not posed as an issue that students face. Yet, not all in-
ternational students are privileged; many opting for it because local
forms of higher education are inaccessible to them (see e.g. Waters and
Leung, 2013). However, their fee-paying strategies are rarely con-
sidered.
Reading international student fees contrapuntally (Said, 1984,
1994) as a simultaneous dimension, existing independently, but also
sometimes subsumed within national student fees, is important for
several reasons. First, discussing higher education financing as cost-
sharing between the government and the fee-paying student (Cloete,
2016; Johnstone, 2004; Wangenge-Ouma and Cloete, 2008) assumes
that education is a national good. In that sense, decolonisation of
education by arguing that the state pays for education, also implies that
the state is the beneficiary of an educated citizenry. However, decolo-
nisation of higher education in Africa is necessary because of the
epistemic injustices that have been perpetuated through colonial and
neo-colonial policies (Ndlovu-Gathsheni, 2018). Colonial policies that
restricted Africans' access to higher education were followed by World
Bank policies, which prioritised primary education and curtailed higher
education development. Along with budget cuts imposed by the IMF as
part of Structural Adjustment programmes African students have had
limited access to higher education (Brock-Utne, 2003). Moreover, racist
policies around access have exacerbated these issues for black popula-
tions so that access to higher education by national youth is now a
burning issue. Yet the nation is itself a colonial arrangement, with
ethnic and social groups cut by national boundaries arising out of im-
perial negotiations about territory possession. Hence, both the nation
and educational funding policies are colonial and neo-colonial in-
heritances.
In response to the ‘deskilling of the population’ through Western
interventions, African writers have argued for African solutions,
pointing to the limits of seeking epistemic justice through global in-
stitutions and instead developing an African agenda for decolonisation
(Joseph Mbembe, 2016). They also raise important questions about
whether African education should be nationalist or Africanist and how
fees play into nationalising decolonisation. Thus, Okeke (2010), for
instance, suggests that harmonisation of fees is an essential element in
the search for more inclusive education. He argues that ‘promoting an
all-inclusive higher education environment within Africa without a
single unified tuition policy negates all efforts toward an African cur-
riculum agenda’ (p. 40). These are all important steps in theorising the
spatialities of education beyond methodological nationalism
(Raghuram, 2013).
The question of international student fee policy, raised in Africa
through the lens of inclusion, is also important in other parts of the
world, although the reasons why it matters vary. For instance, national
fee structures in many parts of the world are structurally dependent on
the missing narrative of international fees. Limiting the discourse of
‘cost-sharing’ to the national exchequer-student dyad obscures the role
that international student fees play in reducing both. The high fees that
international students pay cross-subsidises both the state and the na-
tional student. Their fees are thus the constitutive inside to the higher
education funding although is rarely acknowledged. Recognising in-
ternational student fees is therefore important beyond Africa, although
the nature and significance of international fees will depend on how
national and international fees are entangled in different parts of the
world.
Finally, exploring how students afford fees, pushes fees beyond an
economic strategy of a nation or institution to a social practice that is
embedded in the spatio-temporalities of study. Research has pointed to
how national students finance education – by borrowing (Willott,
2011), through family support (Some, 2010), and self-help groups
(Muyia, 1994) - but international students too require agency and
support to afford fees. This involves recalibrating study to fit one’s fi-
nances, delaying it, interrupting it, even stopping it, when students no
longer have money to pay fees. This recognition of the individual and
social costs of international fees highlights inequalities within inter-
national study.
These inequalities, and hence the affordability of fees, are likely to
be of particular concern to transnational higher education students –
those who do not travel internationally to study – and who are usually
less privileged (Bilecen and Van Mol, 2017; Waters and Leung, 2013).
Research on international students at home (Knight, 2008), i.e. those
engaging in internationalisation ‘in situ’ (Waters and Leung, 2012,
2013), points to how this group of students is more disadvantaged than
the typical international students and sometimes even local students.
This is also true for those who engage in internationalisation at a dis-
tance (Mittelmeier et al., 2019). Distance education does not require
mobility and its associated costs, so that both domestic and interna-
tional part-time distance education students tend to be poorer than
students who engage in internal and, especially, international mobility
(Allen and Seaman, 2016), making it an appropriate example for ex-
ploring student agency in the context of inequalities in access to higher
education.
Approximately one-third of the 68,000 international students re-
gistered for university study in South Africa (ICEF, 2013) are at UNISA,
thus substantiating this empirical focus. Because international students’
relationships to fees have largely been overlooked (but see Dominguez-
Whitehead and Sing, 2015; Lee and Sehoole, 2015), UNISA provides a
unique context for study of agency, as it is one of the largest distance
education institutions in Africa. Distance education is becoming in-
creasingly important globally with the rise of a range of short, long, free
and paid distance education courses (Hall, 2015). Distance education
has, in some senses, dominated international study,1 although the
nature of what happens at a distance – teaching, examination – and how
(through the post, broadcast media and online education) has changed
over time (Brit, 1973; Lee, 2008; Wedmeyer, 1968). The increase in
online education has made the agency of distance education students
particularly pertinent (Breines et al., 2019).
The rest of this paper is divided into five substantive sections that
addresses everyday agency as it pertains to fees of international stu-
dents studying at UNISA. The first outlines our take on everyday agency
and its relevance to students. The second section explores how and why
everyday agency should be studied in the context of international stu-
dent and fees in the Southern African context. The third section outlines
the methodology of the study. The fourth section contextualises South
African student fees – national and international and details the cost of
fees in Southern Africa. The fifth turns to different forms of student
agency around fees. It focuses on how students respond to the ongoing
pressures of paying fees. We consider the conditions that shape student
decision making and how they proactively plan for the financial pres-
sure of paying student fees, before we consider students’ reactive
agency when they respond to unexpected and sudden shifts in cir-
cumstances. In doing so, the paper looks at ‘study’ as an object of such
agency, highlighting the actual costs of international study from the
perspective of poorer international students in the global south. We
suggest that such a focus is crucial in a context where international
1 International Study involves all four GATS modes: international student
mobility, branch campuses, distance education and movement of academics.
The literature has primarily focused on the first and in part to the second of the
modes mentioned above. However, this paper focuses on international distance
students.
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student fees are seen as easy money in an increasingly marketised
higher education landscape.
2. Everyday agency and student fees
Theorising agency has been a critical endeavour in geography.
Humanistic approaches that focus on agency have had a long history for
example in possibilism in French geography (de la Blache, 1896). The
spatial turn and its emphasis on patterns and structures shifted the
debate to a more structural analysis but this then reignited questions
about how to insert the intentional actions of human beings into this
matrix – placing the question of agency centre stage as human geo-
graphers attempted to theorise the human as active and intentional in
response to these structures. Geographers turned to phenomenology
(Buttimer, 1976), symbolic interactionism (Ley, 1983) and psycho-
analysis (Pile, 1993) amongst others to conceptualise the relationship
between structure and agency. This relationship was also central to
social sciences more widely when Giddens’ (1984) structuration theory
illuminating how structures shape but are also shaped by agency be-
came central. One of the key contributors, Bourdieu (1977), used the
notion of habitus to outline how structures produce and shape in-
dividual agency while such agency simultaneously reforms structures.
Agency, therefore, offers a route into thinking about how people ac-
tively and intentionally overcome the constraints they face in everyday
life but in doing so in ways that go beyond theories of oppositional forms
of power (and resistance as agentic response) (Nelson and Wright, 1995).
It is this possibility that agency gives to conceptualise the ways in which
some individuals and groups (relatively poor/black/women in the gender
and development literature to which Nelson and Wright contribute, for
instance) respond to struggles in quotidian ways that has made it an
important tool for those writing in development studies, critical race and
feminists studies (Adkins and Skeggs, 2004; Connell, 1997; McNay,
2000). For instance, Kabeer (1999) suggests that agency is often seen as
purposive action, i.e. decision-making, encompassing the meanings and
purpose people bring to these actions. However, in the context of poor
women, her primary category of analysis, she argues that agency also
requires ‘bargaining and negotiation, deception and manipulation, sub-
version and resistance as well as more intangible, cognitive processes of
reflection and analysis’ (1999: 436). These highlight the obstacles to
agency (or perhaps the power of the agency of others) and the man-
oeuvres required to work around these obstacles.
These differences are also picked up in research on student agency.
Student agency is much vaunted as study is seen as inherently trans-
formative, as a process of self-reflection but also of growth, individual
and collective, whereby intentional actions are fostered (Marginson,
2014). Hence, students are seen as inherently agentic. Moreover, stu-
dents also organise to change their surroundings, both social and po-
litical and to be agents of change (Zeilig and Ansell, 2008). The pivotal
role of students in politics the world over has led to widespread interest
in student activism, the most visible and hence researched element of
student agency (Altbach, 1964, 1966; Forest and Altbach, 2006). At-
tempts have also been made to categorise student agency – based on its
engagement with existing political situations, the temporal horizons of
its operations, its strength and weakness and its outcomes (Klemenčič,
2014) and whether this is conducted individually, by proxy or collec-
tively (Klemenčič, 2015). The object of such agency may be varied –
from individual transformation to long-lasting political changes as
epitomised by #FeesMustFall. Many emphasise the transformative po-
tential of localised student struggles to fit into (Wilson Janssens, 2018)
and even reshape society (Nkinyangi, 1991).
However, everyday agency may be played out in much quieter
registers – simply maintaining one’s status as a student. As Berlant ar-
gues ‘we need to think about agency and personhood not only in in-
flated terms but also as an activity exercised within spaces of ordi-
nariness that does not always or even usually follow the literalizing
logic of visible effectuality, bourgeois dramatics, and lifelong
accumulation or self-fashioning’ (2011: 99). Here, agency may be ex-
ercised proactively through anticipating issues but also reactively
through adaptive responses such as slowing down or interrupting study
in order to mitigate the financial pressures of fees. This distinction,
which we adopt here, has been particularly useful in the context of
student lives (Ruohotie-Lyhty and Moate, 2015).
#FeesMustFall is a clear example of both collective and individual
student agency, however, in this paper we focus on international stu-
dent fees as the problematic to which students respond and how they do
this, when students do not confront the fee regime, but by organising
and reorganising their life, including study. By treating study as the
driver of agency, we go beyond contemporary ways of thinking about
student agency, but we also bring it to bear on an important con-
temporary political issue – student fees, especially international student
fees. While national student fees have garnered attention (Balsvik,
1998) and become the object of intervention by both students and thus,
of national education policies, international student fees are much less
visible and hence pliable to more organised forms of agency. Moreover,
where they are scrutinised, it is done in very particular registers, both in
policy-making and by researchers, so that fees are rarely considered
through the lens of everyday agency.
3. Inter/national students, fees and agency
Fees are, and have been, a critical issue for students globally. They
have collectively challenged fees, both through activism and through
organised student representation, and with variable degrees of success,
as evidenced by the #FeesMustFall movement in South Africa, which
has now spread to countries as such as Kenya, Côte d’Ivoire and Burundi
(Moosa, 2016). In South Africa students have organised collectively, on
campus and online (Bosch, 2017), in order to increase historically
disadvantaged students’ access to higher education, both symbolically
as in the famous #RhodesMustFall movement in University of Cape
Town, and financially, by demands that #FeesMustFall. The latter re-
quest was picked up by student unions on campuses around the country
(Luescher et al., 2017) and can be seen as part of wider popular protests
in South African policy (Naicker, 2016). As a result, fees became an
important political agenda. Fee increases were stopped and subse-
quently became inflation-linked, grants were instituted, and the issue of
making education affordable became the central element of education
strategy and policy (DHET, 2015). Thus, national fees are high on
student and national agendas.
International student fees, too, are on many agendas – national-in-
stitutional educational policy, research and among students. Globally,
policy debates around international student fees have been dominated
by the role it plays in marketisation strategies in an increasingly neo-
liberal university system. They emphasise the importance of interna-
tional study as an export industry (Kauko and Medvedeva, 2016;
Kwaramba, 2012) and in cross-subsidising national fees (Waters, 2018).
Ambitious targets for increasing this income source in countries such
the UK (Department for Education and Department for International
Trade, 2019), Australia (Marginson, 2011) and Malaysia (Ziguras and
Law, 2006) have been met with criticisms that students should not
simply be treated as cash cows (Robertson, 2011).
Because of the predominant view of international students as pri-
vileged (Findlay et al., 2012), their fee-paying strategies are rarely
explored. While there has been some interest in how fees alter student
decisions on destination (Findlay et al., 2018), most research has fo-
cused on the national and institutional economic benefits of interna-
tional study while international students’ own financial situation in
terms of how they afford and pay fees has been less explored. Thus,
when it comes to fees, it is the reverse of Findlay’s (2011) claim that
research has focused mostly on the demand side (student) and not on
the supply (institutional) side. Rather, it is primarily the national eco-
nomic benefit and institutional advantage of obtaining international
fees that has been analysed.
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However, not all international students are privileged (Bilecen and
Van Mol, 2017). Cutting the cost of mobility and engaging in inter-
nationalisation at home (Knight, 2008) is one option (Waters and
Leung, 2012, 2013). Another, and less well explored option has been to
engage in internationalisation at a distance (Mittelmeier et al., 2019;
Rye, 2014). This enables students to access higher education, and even
international higher education but to allay the costs of travel. More-
over, they may also study part-time, a common strategy amongst the
hard-up domestic and international distance education students (Allen
and Seaman, 2016).
International students have shown agency (Zeilig and Ansell, 2008)
– protesting about changing immigration regulations (Acharya, 2018)
and working conditions among others (Robertson, 2013) in Australia;
housing in the Netherlands (Langeler, 2018); fees in France (Marshall,
2018); and Canada, where the refrain ‘No student, a cash cow!’ was
used by students from the Simon Fraser University to protest against
rising fees (Naylor, 2018). However, for those who are studying at
home as distance education students these forms of protest are harder
or perhaps even impossible to participate in. Consequently, much of
this debate on fees has been taken up by local students or on-site in-
ternational students.
An expansive definition of agency which goes beyond student pro-
tests and includes the ‘capacity possessed by individuals and groups to
act for their own benefit or for the well-being of others’ (Castree et al.,
2004: 159), can be helpful to see how distance education students too
show agency around fees. This approach requires a recognition of the
differences between students and how their individual circumstances
shape their opportunities to cope with the cost of fees as well as to act to
mitigate the burden of fees. Such agency may not always be attention-
grabbing, but through this focus we emphasise the ‘spaces of ordi-
nariness’ (Berlant, 2011: 99) within which international student agency
around fees has been ongoing. Towards this, we draw on the empirical
case of distance education students at UNISA and how they display
agency in the context of fee payment. UNISA is Africa’s largest distance
education institution with more than 330,000 students, and of these,
more than 29,000 are international students (UNISA, 2018). This paper
examines how students in Nigeria, Zimbabwe and Namibia navigate
UNISA’s fee regime.
4. Methodology
The paper is based on an international and interdisciplinary re-
search project entitled ‘International Distance Education and African
Students’ (IDEAS). The project involves a team at the Open University
in the UK and at UNISA in South Africa. UNISA is the primary provider
of mass distance education for international students in Africa, and the
project specifically focuses on students who live in Zimbabwe, Namibia,
Nigeria and South Africa. The overall aim of the project is to improve
equitable access and the quality of distance education in South Africa
through exploring the presence, adaptation, use of social media (Madge
et al., 2019) and learning outcomes (Mittelmeier et al., 2018, 2019) of
students in South Africa. The key question we are investigating in this
project is: What drivers are influencing supply and demand for distance
education in Africa and how far can distance education meet the Sus-
tainable Development Goals of equitable access to education?
Fees emerged as a central topic in our examination of this and re-
lated questions that we explored through mixed methods, which in-
cluded analytics of student learning data, an online questionnaire stu-
dent survey, and interviews with UNISA students, educational providers
and policy-makers. The questionnaire survey sampled students from the
four internationalisation categories, using UNISA’s Management
Information System. This enabled us to invite all international under-
graduate students in the College of Science, Technology and
Engineering over a two-semester period, a total of 7907 students.
Altogether, 1295 students (430 South African, 738 international stu-
dents and 127 who did not declare their nationality) participated in this
study. In our sample 63% were international students, representing 25
different countries across Africa including: Zimbabwe (33%), Namibia
(14%), Botswana (5%), Swaziland (5%), Zambia (4%) and Nigeria
(2%). A very small percentage (2%) of participants were from countries
outside Africa. About 58% of the respondents were women. Participants
had an average age of 34 and mostly lived in an urban environment
(77%), thus being fairly typical for ‘modern’ distance learners. Most of
the students were black (n = 64%), followed by white (21%), coloured
(6%), and Indian or Asian (3%).2 Most participants studied business
(29%), followed by law (27%), social science (21%), science (9%),
nursing and health (4%), computing (4%), arts (3%), or other (1%). The
vast majority of students (83%) studied part time towards their degree
and 12% indicated that they studied full-time. 69% of the participants
were in full-time work, 10% were in part-time work and 12% were
looking after the family. The survey also revealed that on average, the
participants were responsible for 2.90 members in their household
(SD = 2.09), and shared a home with 3.10 people.
This paper focuses on semi-structured interviews conducted with
the international students who were located in their home countries.
Questionnaire respondents from four countries were invited to take part
in semi-structured interviews through emails sent to their university
email address. There is a risk of a bias in the selection as we do not
know the underlying reasons why some participated in the research and
others did not. A significant factor may be internet access, and we might
have received a larger proportion of responses from students who were
in relatively stable financial situations. We recruited 72 women and 89
men for interviews. 32 lived in South Africa, 85 in Zimbabwe, 36 in
Namibia and 8 in Nigeria. Among these, 130 were black, 24 were white,
six classified themselves as coloured and one as Indian.
A total of six postdoctoral researchers from Turkey, Zimbabwe,
South Africa and the Netherlands conducted 161 interviews with South
African, Namibian, Zimbabwean and Nigerian students (these countries
were the case studies due to their high number of student enrolment at
UNISA). The different positionalities of the researchers helped facilitate
the interviews and overcome the challenges that emerged given that the
distance education students would not have often interacted with aca-
demics due to the very nature of their study. Through close colla-
boration between the researchers and their frequent discussions about
potential shortcomings, the project has sought to reduce the inherent
biases and bring students’ voices to the fore. The interviews were
conducted primarily via Skype-to-phone and lasted from 30 to 90 min-
utes. In addition to reaching students in various locations, this quali-
tative method has enabled us to develop an understanding of the
broader circumstances of being distance education students in Southern
Africa, but also to explore their personal experiences of this distinct
form of education and to collect narratives about how they managed to
cover their fees.
5. Funding Higher Education and the cost of fees in Southern
Africa
The #FeesMustFall movement in South Africa was a direct response
to a reduction in government subsidy and to steady increase in fees as
universities deepened the user-pay model. Fig. 1 shows the average and
highest fee increases for South Africa leading up to the protests.3
Like the rest of the world, challenges and searches for ‘non-tradi-
tional sources’ are taking place in Africa as public funding to uni-
versities is being reduced (Malete, 2016). Despite increasing fees, there
is a continued growth in student numbers, which reflect ‘that demand
exceeds supply for higher education’ across the world (Altbach, 2015:
2 These four racial categories are defined by the South African government
and asked to students in response to post-1994 legislation and regulatory fra-
meworks
3 At the time of writing, 1 South African Rand (ZAR) equals 0.073 USD.
P. Raghuram, et al. Geoforum 109 (2020) 95–105
98
3), but especially in Sub-Saharan Africa (Psacharopoulos and Patrinos,
2018). Through the colonial period higher education was not fostered
in Africa, as there were concerns over how higher education, including
transnational study, produced nationalist pro-independence leadership
(Mamdani, 2008). Post-independence, higher education was seen to
drive economic growth but funding for higher education was not sup-
ported by international lending institutions leading to what Obamba
(2013) calls the ‘unmaking of the knowledge economy in Africa’.
This historic underfunding has left a legacy - South Africa has one of
the lowest spends on higher education as percentage of gross domestic
product globally – at just 0.74% in 2015/16 but rose to 0.84% in 2016/
17 (Africa Check, 2018). Moreover, government funding as percent of
overall income of higher education institutions has declined gradually
from 49% in 2000 to around 40% in 2008, where it has remained until
2016 (CHET, 2019) while student numbers doubled between 1994 and
2011 (Hodes, 2017). This issue of underfunding in the context of ra-
pidly rising demand occurs through much of the region too.
Yet, alongside this financial crunch on universities is the recognition
that higher education is crucial both for driving economic growth and
for achieving equity in deeply unequal societies (Akoojee and McGrath,
2007). Thus, the South African government responded to political
pressure from students - shutdown of many universities and student
blockading parliament in 2015 – by setting fee increases at either zero
or very close to zero (Bitzer and De Jager, 2018). The inability of South
African universities to raise their fees to cover operational costs has
placed an additional burden on the fiscus to increase the national
subsidy to universities. Higher Education accounted for 4.7% of the
budget in 2017 and has been increased by 17% per annum since then
(Davis, 2017) to cover the deficit due to student fees being capped.
Fig. 2 shows the grants awarded by national government to HEIs in-
creasing significantly from 2015 to 2016.
Despite the increase in funding from the state, fees play a significant
role in the overall funding of the university sector and remain a vital
source of income. Most universities in South Africa rely on fees for as
much as a third of their income. Even though the government controls
fee increases, there is a vast difference between universities in terms of
what they charge for a degree. Table 1 shows the cost of a first-year
degree at selected South African universities. The most expensive on the
list, Monash (recently rebranded to IEE MSA), is a private university,
while the cheapest, UNISA, is an Open and Distance learning (ODL)
institution.
The cost of fees is, however, also a major factor for international
students who would like to study in South Africa. The average fee per
year at UNISA is approximately US$1000, which is comparable to the
cost of private universities in Zimbabwe, Namibian and Nigeria (see
Table 2).
UNISA offers an affordable option for obtaining an international
degree from a regional education hub, while enabling students to re-
main in the country of origin and avoid travel to South Africa. The
additional incentive to enrol at UNISA for regional students is the
Southern African Development Co-operation protocol that requires that
students from within the region pay lower fees - equivalent to those
charged to local students. However, fee regimes, management of stu-
dents and national sentiment around international students are not in
sync with such protocols. A foreign levy is imposed but this is graded,
with the SADC countries paying the least, other Africans a higher figure
and the most being paid by those from beyond Africa as the needs of the
large, historically excluded, black majority population in South Africa
Fig. 1. Fee increases in South Africa from 2010 to 2014. Source: STATSA, 2015.
Fig. 2. Increase in State Spending on higher education in South Africa. Source: STATSA, 2017.
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has to be balanced against the benefits of internationalism. Importantly,
these benefits do not revolve around fees, as they do in much of the
global north. Rather, internationalisation policies focus on the inter-
national exposure it offers to South Africans and South Africa’s need to
play its part especially in Southern African development and of Africa
more widely (DHET, 2015). However, while there is a tentative attempt
at encouraging internationalisation, it is not always followed through
with the necessary management of the process (Rouhani, 2007).
Nevertheless, as fees for international students in South Africa are no-
where near as high as for universities in the global north countries, the
country continues to be an attractive hub for students in the region,
particularly for distance education students.
Amidst the shifting economic landscape and rising costs of higher
education for students, distance education provides an opportunity to
avoid the higher fees and the expenses of studying on campus. The
neoliberal logics that are being used to drive massification online, its
effects (Olds, 2013), the critical possibilities and limits (Rye, 2014;
Sparke, 2016) of online distance education in offering radical pedago-
gies (House-Peters et al., 2017) and the new collectivities that distance
study enables (Gunter et al., forthcoming; Madge et al., 2019), perhaps
even necessitates (Longstaff, 2017), have all been researched. More-
over, the lived experiences of distance education and what this means
for distance and proximity have gained attention (Chan et al., 2015).
However, engagement with the economies of distance education,
especially from a student perspective, has been sparse. This is a loss as
distance education affords large numbers of people in the Global South
access to higher education. For instance, The Indira Gandhi National
Open University in India has more than 3 million students enrolled
(Noronah, 2017). Moreover, a number of distance education students
also study part-time, although not all. This is often in response to the
other commitments they have but also due to affordability. It is often
the more disadvantaged students who pursue distance education, but
what forms of everyday agency are required so that such students can
afford and pay their fees?
6. Navigating fees through diverse forms of agency
Distance education is distinctive in that it tends to be modularised –
offering the opportunity for those who are cash strapped to access in-
ternational study by regulating how much they study according to what
they can afford and to reduce costs of study by staying at home. In this
case, where approximately 80% of the international students who re-
sponded to our survey said that they were self-funded, students’ tactics
to navigate fees reflected two distinct forms of agency: proactive
agency, and reactive agency. But first we set out some key factors in-
fluencing international distance education students and fees.
First, distance education at UNISA offered flexibility and thus al-
lowed those who could not have studied full time to register at a uni-
versity. Crucially, these are students who needed to work and for whom
study was something that was done in spite of their precarious everyday
circumstances. Although the marketisation of higher education is
making working while studying a norm (Neill, 2015), for many of our
participants the opposite was true. This form of international study
allowed them to study while working, making study precarious. More-
over, it is only by working and having acquired a certain degree of
economic stability that the possibility of study even becomes an option.
These findings move away from approaches to students’ time poverty
which highlight how the need to work impacts the quantity and quality
of their studies (Burston, 2017). Instead, we argue, students make time
for study amidst their already busy lives.
Secondly, the affordability of distance education appealed to both
domestic and international students at UNISA, but there were distinct
challenges for international students. Because of the foreign levy, in-
ternational students faced a significantly higher cost of studying at
UNISA than South African students.
Finally, students can break up costs of study into small components,
registration, course materials, internet access, exams, getting the result,
each of which is a price point along the way to a degree. This enables
poorer students to pay for aspects of their study journey as they get the
money. Moreover, students can also change the temporality and in-
tensity of study – how much and where - to make study affordable. They
can postpone elements of the study (and associated pricing) till they
have the money to study. To consider how international students coped
with the challenges relating to affording and paying fees, below we
consider proactive and reactive agency.
6.1. Proactive agency
According to Ruohotie-Lyhty and Moate (2015: 55), ‘proactivity
suggests a knowing and active individual, whose activity is oriented
towards one’s own goals instead of being driven from the outside’.
Many international students at UNISA, like those elsewhere (Findlay
et al., 2018), had compared the cost of the degrees between countries to
decide where and how to study. A woman from Namibia, Mathabo, for
example, pointed out that Namibian universities are expensive com-
pared to South Africa: ‘I still find UNISA very affordable. For instance,
UNISA charges me 1400 for a module, that’s low, and then in Namibia
you can be studying IT for instance and your module is 1800–2000.’
The additional costs of moving away from home and living on
campus was another factor that was central in our informants’ choices
of distance education through UNISA:
Basically, the course that I did was a higher certificate on environ-
mental science and in comparison it’s the same year cost as in
Namibia, I pay 6000 Rand or Namibian Dollars.4 But the problem
was a fulltime university in Namibia, I would have to move from my
home to the capital, Windhoek, which is about 300 km apart and the
Table 1
Fees at South African Universities (Traditional, Comprehensive and Private)
Fees (2018) for a BA Degree.
Institution Fee
Monash University (BSocSc) (Private University) R81 100
North-West University R46 740
Rhodes University R43 390
St. Augustines (Private University) R51 300
University of Cape Town R53 440
University of Johannesburg R31 500–R38 800
University of KwaZulu-Natal (BSocSc) R42 000
University of Pretoria R35 000
University of South Africa R14 700
University of Stellenbosch R39 700
University of the Witwatersrand R39 240–R50 540
University of Venda R26 760
Source: Bevan and Davies-Laubscher, 2019.
Table 2
Average University Fees in Zimbabwe, Namibia and Nigeria per year.
Country Local student fee International student fee
Zimbabwe (Public) USD400 USD2500
Zimbabwe (Private) USD1500 USD1500
Namibia (Public) USD2100 Fees + USD178 levy
Namibia (Private) USD1400 USD1400
Nigeria (Federal) USD90 USD300
Nigeria (Private) USD1500 USD1500
Source: Own research.
4 The Namibian Dollar is pegged to the South African Rand, which explains
why some informants refer to the currencies interchangeably.
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cost of living in Windhoek is really, really high so I couldn’t actually
afford the cost of living there. (Janet, Namibian woman).
Students’ access to higher education was not determined by the cost
of fees alone. Students also took into account other costs that would
arise if they moved to study on campus, such as the cost of travel and
higher living expenses because of having to rent accommodation away
from home. The cost of travel is particularly high in large, sparsely
populated countries like Namibia. Thus, unlike most existing research,
we found that the overall lower costs are what made poorer students
turn to international study; they proactively sought opportunities that
were within their means and would enable them to achieve their goals.
Studying on campus was not a feasible option for many of our in-
formants:
Some of us may not even afford to go on campus, definitely you will
need to pay some [additional] fees for the accommodation. When I
am already struggling to pay for the module, will I even manage to
be on campus? Definitely not. (Bronwyn, Zimbabwean woman).
Although students at UNISA are from different social positions,
experiences of economic hardship related to fees were common for
students in all the different countries we focused on. The choice of
UNISA did however provide an opportunity for higher education to be
combined with students’ existing responsibilities, despite adding to
their burden for an extended period of time.
Rather than merely struggling to come up with the money, students
developed strategies to manage the challenges of affording the fees:
The payments and the costs of the education can be stressful
sometimes, but what I normally do is to avoid those challenges. In
terms of the large sums of money that I have to find, when I’m
working like now, I’m already paid up for the second semester of
2018. I’m now working towards my third year, 2019, so in July I’ll
have to set something up aside for UNISA every month until I get to
December. I manage my time and maybe that’s why I don’t get very
much stress. (Garai, Zimbabwean man)
This anticipatory logic, of preparing for study by saving up, was
crucial for these students. However, not everyone was in a position to
save up money in advance for the fees. Many were aware that studying
would not be easy and had prepared themselves for enduring additional
hardship to obtain a degree:
If you just analyse my situation, I have to go to work and work eight
or nine hours, I have to put in extra jobs for me to afford my fees and
on top of that I have to keep the family together. My son also goes to
school, I have to make sure that his fees is paid for. I have to make
sure everything is in order, the house is in order. I have got my
mother, she needs to be taken care of. (Jenny, Zimbabwean woman)
Choosing to embark on a degree study in addition to her existing
responsibilities illustrates a determination to make a change in her life
and to improve conditions for her family, which shows her proactive
agency and intention to achieve her own goals.
Another common practice among students was to obtain the money
for fees through other sources, practices common elsewhere in the
world too (Foskett et al., 2009). Some students had their fees paid for
by their parents and some were supported by their spouses. Yet another
strategy was to borrow money from relatives or friends, and in some
cases from other institutions:
The institutions that offer loans, they know that we are studying;
they give us a window period so that you manage to pay another
loan or they offer you a loan so that you cover the previous loan and
continue with a new one, so at least we are managing. The interest
rates are high, it’s about 16% per month, but at least we are able to
do our studies. (Zira, Zimbabwean woman).
For many students, affording the fees placed them in an even more
precarious situation. They were in most cases well aware of the fi-
nancial difficulties they would have to face, but considered their in-
vestment and challenges to be worth it in the long run as it was ex-
pected to open up new opportunities and prosperity in the future. In
terms of agency, they were exerting a proactive form of agency to afford
their studies and hopefully improve their lives. As such, the issue of
affording fees is not merely a matter of economics, but is a complex
endeavour that requires different forms of agency in many aspects of
their lives.
International students faced an extra burden. As Mathabo, a student
from Namibia notes: ‘The only thing is we are charged for being foreign
students, so that’s the only problem that we have. I’m being charged
5000 extra for student levy.’ Moreover, these charges were rising
sharply. Bronwyn, a Zimbabwean woman, explained how the foreign
levy had gone up twice during her study, and constituted a larger
amount than the actual fees. This was a significant expense for many,
and it meant that she could only afford to do three modules per term
instead of five (which is the normal full-time study progression). This
slowing down of study and calibrating it to what could be afforded
showed the temporal adjustments that were required according to the
situation. Thus, their agency with regard to study was tempered by the
realities of navigating international student fee payments.
6.2. Reactive agency
The tenuousness of their study and the existing conditions of pre-
carity within which study was conducted meant that unanticipated
events required further reactive agency. Ruohotie-Lyhty and Moate
(2015) draw on Bruner (1994) to suggest that reactivity is a response to
someone else’s power to control their circumstances. Bruner (1994) sees
reactive agency as a form of resistance to top-down power. We focus,
however, not on resistance, but on reactive agency as ways of under-
taking the maintenance work required to study, i.e. how students ex-
ercise everyday agency in the context of (extra)ordinary circumstances
in order to get by.
The circumstances varied between national contexts and it was
especially in Zimbabwe that many students struggled to resolve the
issue of obtaining money for fees:
And you know the situation in our country of late, so we have to
sweat in order to pay for the tuition fee, so there’s one hell of a thing
that stresses all of us is the need to pay the tuition fees. Where do I
get the money? I need to run around to look for the money. (Stanley,
Zimbabwean man).
Stanley’s challenges of collecting enough money to cover his fees
reflected an increasingly difficult economic situation in Zimbabwe in
late 2018 (Chan, 2019). Although he may have had a clear plan of how
to cover his fees when he began his UNISA studies, the deteriorating
economic situation in Zimbabwe forced him to reconsider and find new
ways of affording the fees. The intermittent immediacy of collecting the
money and paying were felt also among students in other countries like
Nigeria: ‘Sometimes we’re forced into the period of warning where
you’re required to pay half and you’ll be given two days to pay within.
We now go running here and there’ (Ajulo, Nigerian man). When stu-
dents had reached a point where they found themselves with a very
limited timeframe for arranging their payments, they had little choice
but to react and arrange to pay their fees in order to register for the next
term.
Occasionally, there were issues relating to fees and registration that
could not be resolved through obtaining the required amount of money.
In some of these cases, complicated and expensive mobility became
necessary to respond and resolve problems:
Usually it’s very difficult to find foreign currency on the formal
market. So what I'm doing is that I’m actually getting our local
currency and trying to find the foreign currency from the black
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market. I ultimately have to go to the nearest bank outside
Zimbabwe. Then I would deposit my student fees and come back. So
it will take me, yeah, a day or so for me to do that transaction. Let’s
say I want to deposit the money on Monday, I will have to travel on
a Sunday evening so that I get to South Africa early in the morning.
Then I do my transaction and come back home. [Wataida,
Zimbabwean man].
Rather than being a form of resistance towards an economic system,
Wataida’s response illustrates how local circumstances put students in
situations where their capacity to deal with the situation could have
major impacts on their study progress. Whereas Wataida had found a
way through which he could pay his fees, other students in Zimbabwe
did not always have the financial means or the time to travel inter-
nationally in response to shifting economic circumstances and regula-
tions. They simply dropped out.5
It was, however, not only the circumstances in each of the countries
that made it necessary for students to respond with mobility. One stu-
dent had used an agent in Zimbabwe at an earlier stage in her studies to
help her arrange the practicalities relating to registration and payment
of fees. However, this had caused unexpected challenges that were
threatening to stop her from continuing her studies:
I considered dropping out but then I put my foot down and I said,
“Let me just go straight to UNISA and see where the root problem is”
and then I actually went to Pretoria, I had to take days off from work
because my workplace is the one paying for my education. When I
got there, they actually said to me “We are not the ones that blocked
you, the country, where you’re coming from, these people, your
agent is the one that blocked you, so you have to go back to them to
tell them to unblock you”. I said to them, “They said you blocked
me!” and they said, “No, they’re the ones that said you haven’t done
something so we shouldn’t put you through” and then I explained
the situation to the lady and I said, “I am just coming off the bus and
I cannot go back to Zimbabwe without clarifying this” and she was
very helpful and directed me to the right offices. They told me, “Pay
40 Rand to unblock yourself”. (Shamiso, Zimbabwean man)
While the use of agents, or licensees, to support students in their
home countries has been reduced as part of UNISA’s shift away from
local study centres, Shamiso’s experience illustrates how the circum-
stances put her in a difficult situation. Rather than dropping out, she
responded by taking immediate action, at great cost in terms of time
and taking time off work, but which enabled her to resolve the problem
and continue her studies. The capacity to exert such reactive agency in
this case depended on her financial situation and having the money to
travel the relatively shortdistance to South Africa and the ability to use
people as infrastructure (Simone, 2004).
In other cases, students developed different forms of responses. For
example, students in Nigeria found it more expensive to travel to South
Africa and hence more difficult to resolve emergent issues:
The situation where people like us have to face the issue at home,
have to face the issue at work, have to face the issue in society, you
cannot submit your assignment on Friday and by Monday the whole
thing is shut down. Don’t be surprised, some of us are having
challenges and submitting because of electricity supply, you know,
in some countries the electricity supply is not 100%. Internet may
have disruption. For me, I lost out last year, I could not write my
exam because I didn’t also meet that assignment on time. I went for
the exam and I got a result that I’m not admitted to that exam be-
cause I didn’t also meet assignment. When you look at that… this
exam I prepared for, then because of the fact I didn’t also meet the
assignment on time, I lost that completely. It’s very, very painful to
people like me because after all the time and effort I put in. I paid for
the module again, that’s why I’m rewriting that module again this
year. You lose your money and you go back to the next year again,
you pay more, you pay for the module, you pay as an international
student. That’s how the system is. You cannot challenge it.
(Adewale, Nigerian man).
The purported inflexibility of UNISA and the sense of not having any
power to influence the system illustrates international students’ lack of
voice and feeling of being unable to contest the dimensions of the South
African University system that they thought to be unfair. Adewale’s
reactive agency did not enable him to avoid the extra cost associated
with having to rewrite the module but exemplifies how he exerted a
form of agency where he decided to persist despite the additional cost
and the delay of completing his degree. While he was in a more pre-
carious situation than the students who managed to resolve the issues
they faced, his reactive agency emerged in his persistence and con-
tinued effort to complete his degree within a system where he had very
little say. For him, and many other students, agency is ‘an activity of
maintenance, not making’ (Berlant, 2011: 100), seeking somehow to
continue their studies while working and maintaining their family lives,
hoping to improve their lives in the long run.
7. Conclusion
Underpinned by notions that higher education is an economic good,
a tool to reduce inequality or a development goal, national students’
fees have garnered considerable research attention. However, the fees
that international students pay has generated much less interest, as
these students are primarily seen as wealthy and reproducing privilege
through accessing international study. This paper intervenes into the
tenor of this debate by suggesting that not all international students are
wealthy. Through stories of how distance education students studying
at UNISA struggle to pay fees the paper inserts much-needed student
perspectives into the political economy of international study, thus far
dominated by national and institutional perspectives that emphasise
international study as export earnings or part of marketisation strate-
gies of institutions.
Yet, national student fees are the object of both student and in-
stitutional agency as national students act as vote banks. This is clear in
the case of #FeesMustFall in South Africa, where these debates have
been central to the decolonisation debates. The demand for epistemic
justice for black South Africans, long denied a place in higher education
is important. However, it is also important that decolonisation should
not revert to national boundaries. Rising xenophobia and anti-im-
migrant sentiment is an everyday reality in many parts of the world and
encompasses students too. In South Africa, the long-suppressed de-
mands of local black populations need to be recognised but these
groups share much with other black populations in Africa. These other
populations are both diasporic Africans (Joseph Mbembe, 2016) but
also those who have become ‘other’ through colonial boundary draw-
ings. Decolonisation, falling fees and epistemic justice should therefore
be a pan-African demand, questioning not only fees but also the na-
tional boundaries of these debates around fees.
Reading the absent presence of international fees contrapuntally
into the literature on higher education funding raises important ques-
tions around the politics and ethics of internationalisation beyond
Africa too. It points to the politics of cost-sharing debates that has re-
tained the state and the national student as the primary players in
funding higher education, even though international students cross-
subsidise both in some parts of the world. As a result, national fees are
increasingly underwritten by international student fees in these coun-
tries. Yet, both academics and institutions have failed to adequately
question this entanglement and to highlight the political need to do so.
5 As we only focused on existing students, the unsuccessful agency of stu-
dents, those who tried but could not continue to pay, is not discussed here.
However, many of the students we spoke to were on the brink and considering
whether they could continue.
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This paper, through its emphasis on the trials and tribulations around
fee payment and the everyday agency required towards this, begins this
process. It urges academics and policy makers to take the everyday
implications of these fees seriously.
Recognising the spatial variability of these funding practices and
where these international financial flows matter is a necessary part of
building up an ethical debate around internationalisation. This debate
is still in its infancy (Madge et al., 2009, 2015; Yang, 2019) and has yet
to take on the ethical implications of the realities of student lives. This
paper inserts a textured analysis of everyday agency in order to begin
that conversation.
International students' ability to pay fees and study is bound up in
their agency to manage study, work and finances. Moreover, the ex-
periences of part-time distance learning international students show us
how study is calibrated by students well beyond the credit-mobility/
degree mobility split often seen in the literature on international study.
Students seem to exercise their proactive and reactive agency by re-
working the temporalities of study – everyday through different in-
tensities of study and work, where and what they study but also how
much and when based on their ability to pay. They invest in an educa-
tion and the proportion and quality of that investment is greater
amongst those who are most disadvantaged – such as black people in
the Southern African region. They not only pay fees, but also the price
of historical inequalities in their attempt to get a toe-hold in higher
education. This paper suggests that this everyday agency too must
figure in discussions of international study.
Funding statement or Declaration of conflicting interests
The International Distance Education and African Students project
is funded by the Newton Grant and supported by the Economic and
Social Research Council [grant number: ES/P002161/1]; and the
National Research Foundation [grant number: UTSA160329161196].
CRediT authorship contribution statement
Parvati Raghuram: Conceptualization, Supervision, Funding ac-
quisition, Methodology, Project administration, Writing - original draft,
Writing - review & editing. Markus Roos Breines: Investigation,
Methodology, Data curation, Formal analysis, Writing - original draft,
Writing - review & editing. Ashley Gunter: Funding acquisition,
Project administration, Methodology, Supervision, Visualization,
Contributions to writing - original draft.
Acknowledgements
The International Distance Education and African Students (IDEAS)
project was funded by the Newton Grant and supported by the
Economic and Social Research Council [grant number: ES/P002161/1];
and the National Research Foundation [grant number:
UTSA160329161196]. Thank you to the many UNISA students who
made this study possible. Your time and insights are much appreciated.
We would also like to thank the rest of the IDEAS team for their support
and to Gunjan Sondhi for comments on earlier drafts of this paper. We
would also like to thank two anonymous reviewers and the editor of the
journal for their valuable inputs. All errors remain our own.
References
Acharya, M., 2018. All we want is fairness: international students demand a ‘fair go’ after
sudden visa policy change. Available at:< https://www.sbs.com.au/yourlanguage/
hindi/en/article/2018/08/31/all-we-want-fairness-international-students-demand-
fair-go-after-sudden-visa> (accessed 17 January 2019).
Adkins, L., Skeggs, B., 2004. Feminism After Bourdieu. Blackwell, Oxford.
Africa Check, 2018. Factsheet: Funding and the Changing Face of South Africa’s Public
Universities. Available at: < https://africacheck.org/factsheets/factsheet-funding-
changing-face-sas-public-universities/> (accessed 30 November 2018).
Akoojee, S., McGrath, S., 2007. Public and private Further Education and Training in
South Africa: a comparative analysis of the quantitative evidence. South African J.
Ed. 27 (2).
Allen, I.E., Seaman, J., 2016. Online Report Card: Tracking Online Education in the
United States. Babson Survey Research Group.
Altbach, P., 2015. Foreign study: Patterns and challenges. Int. Higher Ed. 30, 2–3.
Altbach, P.G., 1964. The international student movement. Comparat. Ed. Rev. 8 (2),
131–137.
Altbach, P.G., 1966. Students and politics. Comparat. Ed. Rev. 10 (2), 175–187. https://
doi.org/10.1086/445214.
Balsvik, R.R., 1998. Student Protest—University and State in Africa 1960–1995. Forum
Dev. Stud. 25 (2), 301–325. https://doi.org/10.1080/08039410.1998.9666087.




Bevan, C., Davies-Laubscher, N., 2019. How much did a first year at a SA tertiary in-
stitution cost in 2018? Available at:< https://www.parent24.com/Learn/Tertiary-
education/how-much-does-a-first-year-at-university-cost-20160317> (accessed 25
February 2019).
Bilecen, B., Van Mol, C., 2017. Introduction: international academic mobility and in-
equalities. J. Ethnic Migrat. Stud. 43 (8), 1241–1255. https://doi.org/10.1080/
1369183X.2017.1300225.
Bitzer, E., De Jager, E., 2018. The views of commerce students regarding “free” Higher
Education in South Africa. South African J. Higher Ed. 32 (4), 12–36.
Booysen, S., 2016. Fees Must Fall: Decolonisation, Higher Education and Governance in
South Africa. WITS University Press, Johannesburg, South Africa.
Bosch, T., 2017. Twitter activism and youth in South Africa: the case of #RhodesMustFall.
Inform., Commun. Soc. 20 (2), 221–232. https://doi.org/10.1080/1369118X.2016.
1162829.
Bourdieu, P., 1977. Outline of a Theory of Practice by Pierre Bourdieu. Cambridge:
Cambridge University Press. Available at:< https://www.cambridge.org/core/
books/outline-of-a-theory-of-practice/
193A11572779B478F5BAA3E3028827D8> (accessed 31 May 2019).
Breines, M.R., Raghuram, P., Gunter, A., 2019. Infrastructures of immobility: enabling
international distance education students in Africa to not move. Mobilities 1–16.
https://doi.org/10.1080/17450101.2019.1618565.
Brit, J., 1973. Spes in Arduis: A History of the University of South Africa. University of
South Africa, Pretoria.
Brock-Utne, B., 2003. Formulating higher education policies in Africa: the pressure from
external forces and the neoliberal agenda. JHEA/RESA 1, 24–56.
Bruner, J., 1994. The ‘Remembered’ self. In: Neisser, U., Fivush, R. (Eds.), The
Remembering Self: Construction and Accuracy in the Self-Narrative. 6. Cambridge
University Press, New York, pp. 41–54.
Burston, M.A., 2017. I work and don’t have time for that theory stuff: time poverty and
higher education. J. Further Higher Ed. 41 (4), 516–529. https://doi.org/10.1080/
0309877X.2015.1135885.
Buttimer, A., 1976. Grasping the dynamism of lifeworld. Ann. Assoc. Am. Geogr. 66 (2),
277–292.
Castree, N., Coe, N., Ward, K., et al., 2004. Spaces of Work: Global Capitalism and
Geographies of Labour Sage. Sage, London.
Chan, N.N., Walker, C., Gleaves, A., 2015. An exploration of students’ lived experiences of
using smartphones in diverse learning contexts using a hermeneutic phenomen-
ological approach. Comput. Educ. 82, 96–106.
Chan, S., 2019. What’s driving the crisis in Zimbabwe? Foreign Affairs, 21 February.
Available at:< https://www.foreignaffairs.com/articles/zimbabwe/2019-02-21/
whats-driving-crisis-zimbabwe> (accessed 5 June 2019).
CHET, 2019. South African Higher Education Open Data | Center for Higher Education
Transformation. Available at:< https://www.chet.org.za/data/sahe-open-
data> (accessed 14 February 2019).
Cloete, N., 2016. The Third Force in South African Higher Education Activism. Centre for
Higher Education Trust.
Connell, P., 1997. Understanding victimization and agency: considerations of race, class
and gender. PoLAR Polit. Legal Anthropol. Rev. 20 (2), 115–143. https://doi.org/10.
1525/pol.1997.20.2.115.
Davis, G., 2017. Higher education to get R17,6 bn boost over the next three years.
Available at:< https://ewn.co.za/2016/10/26/Higher-education-gets-R17point6-
billion-boost-over-the-next-three-years> (accessed 15 February 2019).
de la Blache, P., 1896. Le principe de la géographie générate. Annales de géographie 5,
129–142.
Department for Education and Department for International Trade, 2019. International
Education Strategy – Global Potential, Global Growth. March. Available at:<
https://assets.publishing.service.gov.uk/government/uploads/system/uploads/
attachment_data/file/799349/International_Education_Strategy_Accessible.
pdf> (accessed 20 May 2019).
DHET, 2015. Transformation in Higher Education 2nd HE Summit Report. Department of
Higher Education and Training, Pretoria. Available at:< http://www.dhet.gov.za/
summit/Docs/2nd%20HE%20Summit%20Report_Final.pdf> (accessed 30 May
2019).
Dominguez-Whitehead, Y., Sing, N., 2015. International students in the South African
higher education system: a review of pressing challenges. South African J. Higher Ed.
29 (3), 77–95.
Findlay, A., 2011. An assessment of supply and demand-side theorizations of interna-
tional student mobility. Int. Migrat. 49 (2), 162–190. https://doi.org/10.1111/j.
1468-2435.2010.00643.x.
Findlay, A.M., King, R., Smith, F.M., et al., 2012. World class? An investigation of
P. Raghuram, et al. Geoforum 109 (2020) 95–105
103
globalisation, difference and international student mobility. Trans. Inst. Brit. Geogr.
37 (1), 118–131.
Findlay, A., Packwood, H., McCollum, D., et al., 2018. Fees, flows and imaginaries: ex-
ploring the destination choices arising from intra-national student mobility.
Globalisat., Soc. Ed. 16 (2), 162–175. https://doi.org/10.1080/14767724.2017.
1412822.
Forest, J.J.F., Altbach, P.G. (Eds.), 2006. International Handbook of Higher Education.
Springer International Handbooks of Education v. 18 Springer, Dordrecht.
Foskett, N., Roberts, D., Maringe, F., 2009. “I can survive on jam sandwiches for the next
three years”: the impact of the new fees regime on students’ attitudes to HE and debt.
Int. J. Ed. Manage. 23 (2), 145–160. https://doi.org/10.1108/09513540910933503.
Giddens, A., 1984. The Constitution of Society: Outline of the Theory of Structuration.
Polity Press, Bristol. Available at:< https://linkinghub.elsevier.com/retrieve/pii/
0260982786900406> (accessed 31 May 2019).
Gunter, A., Raghuram, P., Prinsloo, P., et al., forthcoming. Distance Education as socio-
material assemblage: place, distribution and aggregation. Populat., Space Place.
Hall, S., 2015. Financial networks and the globalization of transnational corporations: the
case of educational services. J. Econ. Geogr. 15 (3), 539–559. https://doi.org/10.
1093/jeg/lbu024.
Hodes, R., 2017. Questioning ‘Fees Must Fall’. African Affairs 116 (462), 140–150.
https://doi.org/10.1093/afraf/adw072.
House-Peters, L.A., Del Casino Jr, V.J., Brooks, C.F., 2017. Dialogue, inquiry, and en-
counter: critical geographies of online higher education. Prog. Hum. Geogr. 43 (1),
81–103.
ICEF, 2013. South Africa an important regional hub for international students. In: ICEF
Monitor – Market Intelligence for International Student Recruitment. Available
at:< http://monitor.icef.com/2013/11/south-africa-an-important-regional-hub-for-
international-students/> (accessed 17 October 2018).
Johnstone, D.B., 2004. Higher education finance and accessibility: tuition fees and stu-
dent loans in sub-Saharan Africa. J. Higher Ed. Africa/Revue de l’enseignement
supérieur en Afrique 11–36.
Joseph Mbembe, A., 2016. Decolonizing the university: new directions. Arts Human.
Higher Ed. 15 (1), 29–45. https://doi.org/10.1177/1474022215618513.
Kabeer, N., 1999. Resources, agency, achievements: reflections on the measurement of
women’s empowerment. Dev. Change 30, 435–464.
Kauko, J., Medvedeva, A., 2016. Internationalisation as marketisation? Tuition fees for
international students in Finland. Res. Comparat. Int. Ed. 11 (1), 98–114. https://doi.
org/10.1177/1745499916631061.
Klemenčič, M., 2014. Student power in a global perspective and contemporary trends in
student organising. Stud. Higher Ed. 39 (3), 396–411. https://doi.org/10.1080/
03075079.2014.896177.
Klemenčič, M., 2015. What is student agency? An ontological exploration in the context of
research on student engagement. In: Student Engagement in Europe: Society, Higher
Education and Student Governance. Council of Europe Higher Education Series No.
20. Strasbourg: Council of Europe Publishing, pp. 11–29.
Knight, J., 2008. Higher Education in Turmoil: The Changing World of Internationalisation.
Global Perspectives on Higher Education 13. Sense Publ, Rotterdam.
Kwaramba, M., 2012. Internationalisation of higher education in Southern Africa with
South Africa as a major exporter. J. Int. Ed. Leadership 2 (1).
Langa, M., 2017. #Hashtag: An analysis of the FeesMustFall Movement at South African
universities. Centre for the Study of Violence and Reconciliation, Johannesburg,
South Africa.
Langeler, T., 2018. Housing protest | What do we want? Housing! In: UK. Available
at:< https://www.ukrant.nl/students-occupy-academy-building/?lang=
en> (accessed 17 January 2019).
Lee, F., 2008. Technopedagogies of mass-individualization: correspondence education in
the mid twentieth century. History Technol. 24 (3), 239–253. https://doi.org/10.
1080/07341510801900318.
Lee, J.J., Sehoole, C., 2015. Regional, continental, and global mobility to an emerging
economy: the case of South Africa. High. Educ. 70 (5), 827–843. https://doi.org/10.
1007/s10734-015-9869-7.
Ley, D., 1983. Cultural/humanistic geography - David Ley, 1983. Prog. Hum. Geogr. 7
(2), 267–275.
Longstaff, E., 2017. How MOOCs can empower learners: a comparison of provider goals
and user experiences. J. Further Higher Ed. 41 (3), 314–327. https://doi.org/10.
1080/0309877X.2015.1100715.
Luescher, T., Loader, L., Mugume, T., 2017. #FeesMustFall: an internet-age student
movement in South Africa and the case of the university of the free state. Politikon 44
(2), 231–245. https://doi.org/10.1080/02589346.2016.1238644.
Ma, Y., Garcia-Murillo, M.A., 2017. Understanding International Students from Asia in
American Universities: Learning and Living Globalization. Springer, New York.
Madge, C., Raghuram, P., Noxolo, P., 2009. Engaged pedagogy and responsibility: a
postcolonial analysis of international students. Geoforum 40 (1), 34–45. https://doi.
org/10.1016/j.geoforum.2008.01.008.
Madge, C., Raghuram, P., Noxolo, P., 2015. Conceptualising international education:
from international student to international study. Prog. Hum. Geogr. 39 (6), 681–701
0.1177/0309132514526442.
Madge, C., Breines, M.R., Dalu, M.T.B., et al., 2019. WhatsApp use among African in-
ternational distance education (IDE) students: transferring, translating and trans-
forming educational experiences. Learn., Med. Technol. 44 (3), 267–282. https://doi.
org/10.1080/17439884.2019.1628048.
Malete, L., 2016. Transnational education and internationalization of education as tools
for higher education transformation and economic development in emerging
economies. In: Francois, E.J., Avoseh, M.B.M., Grisworld, W. (Eds.), Perspectives in
Transnational Higher Education. Sense Publishers, Rotterdam, pp. 39–54.
Mamdani, M., 2008. Higher education, the state and the marketplace. J. Higher Ed. Africa
6 (1), 1–10.
Marginson, S., 2011. It’s a long way down: the underlying tensions in the education ex-
port industry. Australian Universities’ Rev., The 53 (2), 21.
Marginson, S., 2014. Student self-formation in international education. J. Stud. Int. Ed. 18
(1), 6–22. https://doi.org/10.1177/1028315313513036.
Marshall, J., 2018. African students in France protest planned fees increase. Available
at:< https://www.universityworldnews.com/post.php?story=
2018112707114943> (accessed 17 January 2019).
Mbembe, A., 2015. Decolonizing Knowledge and the Question of the Archive. Aula
Magistral Proferida. Available at:< http://wiser.wits.ac.za/system/files/Achille
%20Mbembe%20-%20Decolonizing%20Knowledge%20and%20the%20Question
%20of%20the%20Archive.pdf> (accessed 6 February 2017).
McNay, L., 2000. Gender and Agency: Reconfiguring the Subject in Feminist and Social
Theory. Polity Press, Cambridge.
Mittelmeier, J., Long, D., Cin, F.M., et al., 2018. Learning design in diverse institutional
and cultural contexts: suggestions from a participatory workshop with higher edu-
cation professionals in Africa. Open Learn.: J. Open, Distance e-Learning 1–17.
https://doi.org/10.1080/02680513.2018.1486185.
Mittelmeier, J., Rienties, B., Rogaten, J., et al., 2019. Internationalisation at a distance
and at Home: academic and social adjustment in a South African distance learning
context. Int. J. Intercultural Relat. 72, 1–12. https://doi.org/10.1016/j.ijintrel.2019.
06.001.
Moosa, F., 2016. Seven university protests around the world that resonate with
#FeesMustFall. In: The Daily Vox. Available at:< https://www.thedailyvox.co.za/
seven-university-protests-around-world-resonate-feesmustfall/> (accessed 14
February 2019).
Muyia, N., 1994. Education through self-help: the case of Kenyan university students with
the introduction of university fees payment. J. Eastern African Res. Dev. 24, 42–53.
Naicker, C., 2016. From Marikana to #feesmustfall: the praxis of popular politics in South
Africa. Urbanisation 1 (1), 53–61. https://doi.org/10.1177/2455747116640434.
Naylor, C., 2018. ‘I hope you won’t put me out of school’ – SFU Burnaby students protest
proposed tuition hikes. Available at:< https://www.burnabynow.com/news/
education/i-hope-you-won-t-put-me-out-of-school-sfu-burnaby-students-protest-
proposed-tuition-hikes-1.23482321> (accessed 9 January 2019).
Ndlovu-Gathsheni, 2018. Epistemic Freedom in Africa. Deprovincialisation and
Decolonisation. Routledge, Oxford. Available at:< https://www.taylorfrancis.com/
books/9780429960208> .
Neill, C., 2015. Rising student employment: the role of tuition fees. Ed. Econ. 23 (1),
101–121. https://doi.org/10.1080/09645292.2013.818104.
Nelson, N., Wright, S., 1995. Power and Participatory Development: Theory and Practice.
Practical Action, London.
Nkinyangi, J., 1991. Student protests in Sub-Saharan Africa. Higher Ed. Pol. 22. https://
doi.org/10.1007/BF00137474.
Noronah, R., 2017. Indira Gandhi National Open University: World’s largest university
open to all. Available at:< https://www.indiatoday.in/magazine/cover-story/story/
20170821-ignou-education-courses-enrolment-number-world-largest-university-
1029050-2017-08-11> (accessed 15 November 2018).
Obamba, M.O., 2013. Uncommon knowledge: World Bank policy and the unmaking of the
knowledge economy in Africa. Higher Ed. Pol. 26 (1), 83–108. https://doi.org/10.
1057/hep.2012.20.
Okeke, C.I., 2010. A neglected impediment to true Africanisation of African higher
education curricula: same agenda, differential fee regimes. Council Dev. Soc. Sci. Res.
Africa 8 (2), 39–52.
Olds, K., 2013. Mapping Coursera’s Global Footprint | GlobalHigherEd. Available at:<
https://www.insidehighered.com/blogs/globalhighered/mapping-courseras-global-
footprint> (accessed 12 February 2019).
Pile, S., 1993. Human agency and human geography revisited: a critique of ‘New Models’
of the self. Trans. Inst. Brit. Geogr. 18 (1), 122–139. https://doi.org/10.2307/
623072.
Prazeres, L., Findlay, A., McCollum, D., et al., 2017. Distinctive and comparative places:
alternative narratives of distinction within international student mobility. Geoforum
80, 114–122. https://doi.org/10.1016/j.geoforum.2017.02.003.
Psacharopoulos, G., Patrinos, H.A., 2018. Returns to investment in education: a decennial
review of the global literature. Ed. Econ. 26 (5), 445–458. https://doi.org/10.1080/
09645292.2018.1484426.
Raghuram, P., 2013. Theorising the spaces of student migration: theorising the spaces of
student migration. Populat., Space Place 19 (2), 138–154. https://doi.org/10.1002/
psp.1747.
Robertson, S., 2011. Cash cows, backdoor migrants, or activist citizens? International
students, citizenship, and rights in Australia. Ethnic Racial Stud. 34 (12), 2192–2211.
https://doi.org/10.1080/01419870.2011.558590.
Robertson, S., 2013. Campus, city, networks and nation: student-migrant activism as
socio-spatial experience in Melbourne, Australia. Int. J. Urban Reg. Res. 37 (3),
972–988. https://doi.org/10.1111/j.1468-2427.2012.01204.x.
Rouhani, S., 2007. Internationalisation of South African higher education in the
Postapartheid Era. J. Stud. Int. Ed. 11 (3–4), 470–485. https://doi.org/10.1177/
1028315307304185.
Ruohotie-Lyhty, M., Moate, J., 2015. Proactive and reactive dimensions of life-course
agency: mapping student teachers’ language learning experiences. Language Ed. 29
(1), 46–61. https://doi.org/10.1080/09500782.2014.927884.
Rye, S.A., 2014. The educational space of global online higher education. Geoforum 51,
6–14. https://doi.org/10.1016/j.geoforum.2013.09.011.
P. Raghuram, et al. Geoforum 109 (2020) 95–105
104
Said, E.W., 1984. Reflections on Exile. In: Granta Magazine. Available at: < https://
granta.com/reflections-on-exile/> (accessed 23 December 2019).
Said, E.W., 1994. Culture and Imperialism. Vintage, London.
Sehoole, C., Adeyemo, K.S., 2016. Access to, and success in, higher education in post-
apartheid South Africa: social justice. Analysis 14 (1), 18.
Simone, A., 2004. People as infrastructure: intersecting fragments in Johannesburg.
Public Culture 16, 407–429.
Some, T.H., 2010. In search of sources other than governmental in the financing of higher
education in sub-Saharan Africa: a word of caution beyond the gains. J. Higher Ed.
Africa/Revue de l’enseignement supérieur en Afrique 8 (1), 73–98.
Sparke, M., 2016. Situated cyborg knowledge in not so borderless online global educa-
tion: mapping the geosocial landscape of a MOOC. Geopolitics 22 (1), 51–72. https://
doi.org/10.1080/14650045.2016.1204601.
STATSA, 2015. Financial statistics of higher education institutions. Pretoria: Statistics
South Africa. Available at:< http://www.statssa.gov.za/publications/P91031/
P910312015.pdf> (accessed 18 February 2019).
STATSA, 2016. Tuition fee trends over time: what do the data show? | Statistics South
Africa. Available at:< http://www.statssa.gov.za/?p=9131> (accessed 23
February 2019).
STATSA, 2017. Financial statistics of higher education institutions. Statistics South Africa,
Pretoria. Available at:< http://www.statssa.gov.za/publications/P91031/
P910312017.pdf> (accessed 18 February 2019).
Tannock, S., 2013. When the demand for educational equality stops at the border:
wealthy students, international students and the restructuring of higher education in
the UK. J. Ed. Pol. 28 (4), 449–464. https://doi.org/10.1080/02680939.2013.
764577.
Tindal, S., Packwood, H., Findlay, A., et al., 2015. In what sense ‘distinctive’? The search
for distinction amongst cross-border student migrants in the UK. Geoforum 64,
90–99. https://doi.org/10.1016/j.geoforum.2015.06.001.
UNISA, 2018. Student enrolments. Available at: < https://www.unisa.ac.za/sites/
corporate/default/About/Facts-&-figures/Student-enrolments> (accessed 5 October
2018).
Walker, M., 2018. Dimensions of higher education and the public good in South Africa.
High. Educ. 76 (3), 555–569. https://doi.org/10.1007/s10734-017-0225-y.
Wangenge-Ouma, G., Cloete, N., 2008. Financing higher education in South Africa: public
funding, non-government revenue and tuition fees. South African J. Higher Ed. 22
(4), 906–919.
Waters, J., 2006. Geographies of cultural capital: education, international migration and
family strategies between Hong Kong and Canada. Trans. Inst. Brit. Geogr. 31 (2),
179–192.
Waters, J., 2018. International education is political! Exploring the politics of interna-
tional student mobilities. J. Int. Stud. 8 (3), 1459–1478.
Waters, J., Leung, M., 2012. Young people and the reproduction of disadvantage through
transnational higher education in Hong Kong. Soc. Res. Online 17 (3), 1–8. https://
doi.org/10.5153/sro.2499.
Waters, J., Leung, M., 2013. Immobile transnationalisms? Young people and their in situ
experiences of ‘International’ education in Hong Kong. Urban Stud. 50 (3), 606–620.
https://doi.org/10.1177/0042098012468902.
Wedmeyer, C., 1968. University of South Africa: Report and Recommendations.
University of South Africa, Pretoria.
Willott, C., 2011. ‘Get to the bridge and I will help you to cross’: Merit, personal con-
nections and money in access to Nigerian Higher Education. Africa Spectrum 46 (1),
85–108.
Wilson Janssens, M.C., 2018. Spatial mobility and social becoming: the journeys of four
Central African Students in Congo-Kinshasa. Geoforum. https://doi.org/10.1016/j.
geoforum.2018.05.018.
Yang, P., 2019. Toward a framework for (re)thinking the ethics and politics of interna-
tional student mobility. J. Stud. Int. Ed. 102831531988989. https://doi.org/10.
1177/1028315319889891.
Zeilig, L., Ansell, N., 2008. Spaces and scales of African student activism: Senegalese and
Zimbabwean University students at the intersection of campus, nation and globe.
Antipode 40 (1), 31–54. https://doi.org/10.1111/j.1467-8330.2008.00570.x.
Ziguras, C., Law, S.-F., 2006. Recruiting international students as skilled migrants: the
global ‘skills race’ as viewed from Australia and Malaysia. Globalisat., Soc. Ed. 4 (1),
59–76 info:doi/10.1080/14767720600555087.
P. Raghuram, et al. Geoforum 109 (2020) 95–105
105
